Teaching U.S. History Beyond the Textbook

Chapter 1.  Questions for Review and Reflection

1. Take a few minutes to think about some of the statues, monuments, and historical markers that exist in your own community.  Would any of these make good Haunted History Files?  As you are thinking, grab a pen and write down the ones you might make use of in creating your own HOST files.


2. Comb your state content standards and/or perform a quick Internet search for local historical figures or events from your area.  Are there any monuments or markers to these in proximity to where you teach?  How might you use Haunted History to engage students in the study of this important local history?


3. Are you aware of any local legends or folklore of a historical nature associated with your city or state?  How might you use Haunted History to help your students distinguish between myth and fact using that local history as a vehicle?


4. Are there any buildings, roadways, or schools near you that bear the name of historical figures or events?  If so, whom or what are they named for?  Can you think of a historical figure that should be represented but is not?  Using your state content standards as guide, consider creating a list of forgotten souls for your students to investigate as part of a semester long project to learn more about the community.  Toward the close of the semester, consider having your students vote and then draft a petition project to christen some yet unnamed public space for the person they found to be most significant.

Chapter 2.  Questions for Review and Reflection

1. After reading this chapter, who are some of the major figures in United States history that you feel might be good candidates for CSI files?  Take a few moments to jot down a few names of those you think would be the most exciting to you and your students.


2. Take a brief survey of your state content standards.  Who are some of the people that you could build cold cases around?  What resources would you need to do so?  Take a few moments to reflect on ways to incorporate other content from your content standards by using CSI.


3. The story of the revival of Pepsi Cola through the medium of jingle advertising is not a novel one.  Can you think of any other corporations, television programs, or political slogans (e.g., cigarette manufacturer Phillip Morris’ “You’ve Come a Long Way Baby” campaign for its brand Virginia Slims in 1968, inspired by women’s liberation; the theme song from the NBC television show Friends, “I’ll Be There For You” by the Rembrandts, which became a hit song in the 1990s and the theme song for a decade; or George Herbert Walker Bush’s mantra “Read my lips” from the election of 1988) that have transcended their original purpose to become part of the popular culture?  Would any of these make good Cold Cases?

4. What are some historiographic controversies like the debate over Bacon’s Rebellion that might make interesting Cold Case files?  How might you incorporate the CSI approach with historiographical debates you are already teaching?

Chapter 3.  Questions for Review and Reflection

1. This chapter presents a number of ways to incorporate Historical Fingerprinting into your instruction.  What methods appeal to you most?  Why?  How might you implement them in your instruction?


2. This chapter discusses the use of Historical Fingerprinting with the other strategies in this book.  How might you use Historical Fingerprinting with the other methods presented here?  How about more traditional methods and strategies that you are currently using?


3. Review your state content standards.  Do you see documents or themes that may lend themselves well to review by the process of Historical Fingerprinting?  How might you adapt the Historical Fingerprinting exercise to meet your particular needs in this regard?  How might you use fingerprinting to get students to make connections to content you have already covered?
Chapter 4.  Questions for Review and Reflection

1. After reading the chapter how would you define the concept of the intersection?  How about agency?  Spend a few minutes thinking about how you might explain these concepts to your students?  What examples might you use to communicate these concepts to your students?


2. Military conflict often creates unexpected intersections.  This chapter focuses heavily on intersections created by the Civil War.  What are some other military conflicts that have produced important social, economic, political, and cultural intersections?  How might you go about preparing to discuss similar intersections in other foreign and domestic conflicts?


3. Students are often better able to understand historic events when they are able to relate them to present issues.  What present issues and debates (i.e., immigration reform, same-sex marriage) are creating intersections for Americans?  How might you use these in the classroom to introduce the idea of the intersection in history?

Chapter 5.  Questions for Review and Reflection

1. After reading the chapter, what important court cases that you currently teach might be adaptable as SCOTUS exercises or mock trials?  Based on the information in the chapter and in the resources section, spend a few moments thinking about how you might structure such a trial.


2. Survey your state content standards for court cases.  Are there any likely candidates for inclusion in your course as a mock trial exercises?  Take a look at the resources and further reading section of this chapter.  What additional resources might you need to prepare a mock trial on the cases in your standards?


3. Guest speakers and outside guests often bring out the best in students.  Are there any legal professionals, including attorneys, police officers, professors, or judges that you can invite to your class to observe or perhaps participate in this exercise with your students?


4. Team teaching can yield wonderful results under certain circumstances.  Are there other history teachers in your school or district who would be willing to conduct a joint SCOTUS exercise with you and your class?


5. Teachers take different approaches in creating their SCOTUS characters.  Some use the names and images of actual jurists like John Marshall, Thurgood Marshall, or Sandra Day O’Connor.  Others create their own characters or invite student input.  Assuming that you plan to make SCOTUS a regular part of curriculum, how might you design your character?

Chapter 6.  Questions for Review and Reflection

1. State content standards are literally full of references to economic, social, political, and cultural (ESP+C) causes of events and the like.  Review your state content standards for any such references.  Make notations to specific standards that contain this language.  How might you use the ESP+C method to teach this content and get students thinking about these broad categories of analysis?


2. The concept of remote viewing can produce exciting opportunities to explore history.  Moving away from written assignments, consider having your students practice remote viewing by creating a picture or poster that illustrates the ESP+C of a historical event.  How might you use primary sources and discussion to stimulate your students in preparation for such an exercise?  Take a few moments to consider a few episodes or events in history that might lend themselves to such an exercise.
