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LESSON PLAN TEMPLATE


*Top of Form

Please refer to the Pennsylvania Standards Aligned System website: (http://www.pdesas.org/module/sas/curriculumframework/SocialStudiesCF.aspx)

for information on the Pennsylvania Curriculum Framework for Social Studies. You will find much of the information about PA Academic Standards, essential questions, vocabulary, assessments, etc. by navigating through the various components of the Curriculum Framework. 
LESSON / UNIT TITLE: Civil War to Civil Rights
Teacher Name(s): Kirk Bower and Robert Watkins




School District: Loyalsock Township and Towanda Area School Districts
Building: High School
Grade Level: 11th and 12th
Subject: American Government
Time Required: Approximately 2 class periods of 40-45 minutes each, or a 90-minute block period
Lesson/Unit Summary (2-3 sentence synopsis): Students will investigate key events from the ratification of the Civil War Amendments to the Brown v. Board of Education decision. Students will analyze the effects and timeliness of the adherence to the Civil War Amendments.
Essential Questions for Lesson/Unit
Were the rights of the Civil War Amendments immediately felt throughout the United States?
Pennsylvania Academic Standards Addressed in Lesson/Unit
 (Include standards numbers and standards statements.)
5.1. U. C.  Analyze the principles and ideals that shape United States government.

Liberty / Freedom

Democracy

Justice

Equality

8.1.12. A. Evaluate patterns of continuity and rates of change over time, applying context of  

                 events.
8.1.12. B. Evaluate the interpretation of historical events and sources, considering the use of fact 
                 versus opinion, multiple perspectives, and cause and effect relationships.
8.3. U.B.  Compare the impact of historical documents, artifacts, and places which are critical to 
                the U.S.

Lesson/Unit Objectives
1. The students will analyze the meanings of the Civil War Amendments.
2. The students will evaluate the 1876 presidential election.
3. The students will compare/contrast the findings of Plessey v. Ferguson and Brown v. The Board of Education
Vocabulary/Key Terms for Lesson/Unit
Emancipation     Desegregation
Citizenship         Integration
Due Process       “Separate but Equal”
Suffrage             Compromise
Naturalization

Prejudice

Segregation

Historical Background for Teachers / Research Narrative 
Analysis of the Reconstruction Amendments to the Brown decision

The Essential Question we wish the students to explore is “were the rights of the Civil War/Reconstruction Amendments immediately felt throughout the United States.” The project will look at key events from the passage of the Reconstruction Amendments (13th, 14th, and 15th), the presidential election of 1876, Plessey v. Ferguson, and Brown v. the Board of Education of Topeka, Kansas.

Although the Emancipation Proclamation freed slaves in the Confederate states, Lincoln realized the importance of an amendment to end slavery (Danzer, 343). Congress passed the Thirteenth Amendment to end slavery in January 1865. It was ratified by 27 states, eight which were southern states, thus ending slavery. By doing so, four million former slaves needed to be integrated into the American life (Dallek, 562).




Amendment 13 - Slavery Abolished.
Section 1. Neither slavery nor involuntary servitude, except as a punishment for crime whereof the party shall have been duly convicted, shall exist within the United States, or any place subject to their jurisdiction.

Section 2. Congress shall have power to enforce this article by appropriate legislation.
With the ratification of the Thirteenth Amendment, Congress turned to the promotion of citizenship for the freed slaves. “We have turned, or are about to turn, loose four million slaves without a hut to shelter them or a cent in their pockets…if we leave them to the legislation of their late masters, we had better have left them in bondage.” – Thaddeus Stevens, the Congressional Globe, December 18, 1865 (Dallek, 571).


The Joint Committee on Reconstruction proposed such an amendment in April 1866. The Fourteenth Amendment was the first government document to address the notion of citizenship in America (Brinkley, 416). The amendment met opposition by President Andrew Johnson. President Johnson believed the amendment was too harsh on former Confederate leaders and advised southern states to reject the amendment (Danzer, 353). 


Congress, in order to counter Johnson, offered to readmit former Confederate states back into the Union if the amendment was ratified. However, only Tennessee ratified the 14th Amendment (Brinkley, 416). Congress then passed the  Reconstruction Act of 1867, which divided the South into five military districts and instructed southern states they could rejoin the Union only if they approved new state constitutions giving voting rights to all adult men and ratified the Fourteenth Amendment (Dallek, 574). The amendment was eventually ratified in July 1868.


However, by this time, Congress established another requirement for readmission.       This new requirement was the Fifteenth Amendment, “which forbade the states and the federal government to deny suffrage to any citizen on account of ‘race, color, or previous condition of servitude.’”(Brinkley, 417) With the election of U.S. Grant in the 1868 election, the Radicals feared the southern states might try to place limits on black suffrage and immediately pushed for the 15th amendment. The amendment was ratified in 1870 (Danzer, 355).


As David Blight points out, “Historical memory is always a battle.” The nation was in the celebrative mood of the Centennial celebrations. During such celebrations, nations tend to address the positives and accomplishments and tend to overshadow our faults. The newspapers of the time were reflecting the issue that the rights of whites were being forgotten. Thus, the presidential election of 1876 became a “referendum of the notion of reunification” (Blight).


The Republicans were fearful to run Grant for a third term, although Grant was willing and hoped to run. The Republicans were fearful of the scandals, which arose during Grant’s second term, and the reversal of power caused by the 1874 congressional elections (Brinkley, 427). The Republican Party went with Rutherford Hayes of Ohio. Their selection was based on his being a veteran of the Civil War, congressman, and three-term governor of Ohio. They viewed him as a conservative who was not active with reconstruction and was not “upsetting” to anyone (Blight).

The Democrats, on the other hand, backed Samuel J. Tilden. Tilden was the governor of New York and was considered to be a great reformer, primarily his breaking up of Boss Tweed’s Tammany Hall (Brinkley, 427). The Democratic Party viewed itself as the “Party of Reform.” They were the party that would clean-up government and establish “white redemption” through the backing of the wealthy New York trial lawyer (Blight).


When the election returns came in, Samuel Tilden won the popular vote by more than 280,000 votes and had a total of 184 electoral votes to Hayes 165. However, there was a problem. Tilden was one electoral vote short of the needed 185 majority electoral votes. The main issue in the election was a dispute over votes in South Carolina, Louisiana, and Florida (Trefousse, 76). Thus, the 1876 presidential election became the longest election return in U.S. History (Blight).


There were no clear Constitutional answers on what to do with disputed returns. Therefore, Congress created a commission comprised of five representatives, five senators, and five Supreme Court justices. The purpose of the commission was to investigate the voting concerns which took place in the disputed states (Brinkley, 427-428). The major concerns over the election included intimidating black voters in southern states and the notion that there were eight republicans and seven democrats on the committee. Thus, brought the notion that “the Democrats stole the election and the Republicans stole it back" (Blight). The commission voted 8-7 for Hayes.


However, the commission did not make the overall decision. The “Compromise of 1877” is complex (Brinkley, 428). The real decision for the 1876 election took place at the Wormley’s Hotel on February 26th and 27th. The meeting consisted of five republicans from Ohio and seven southern democrats (Blight). As a Democratic filibuster was brewing, certain Southerners met with Hayes’ people to confirm various agreements between the two groups (Trefousse, 81). The key brokers in this forty-eight hour meeting were James Garfield for Hayes and Tom Scott for Tilden. The major concessions included the Democrats willing to give up the presidency in return for federal monies, infrastructure, home rule restored, some cabinet positions, and removal of the last federal troops. In return, Garfield would become Speaker of the House and the Reconstruction Amendments would be enforced in the South. Thus, causing C. Vann Woodward to state that such an agreement was “a treaty as much as a compromise” (Blight).


Early in the morning of March 2, 1877 the vote count was finally concluded. It was announced Hayes received 185 electoral votes to Tilden’s 184. “’The country feels more restful today than it has felt for months,’ exulted the New York Evening Post. ‘President Hayes is about to take possession of his office. Let it be understood once and for all that he takes it without a cloud on the title.’” (Trefousse, 81). Yet, Hayes kept his promise and viewed the South with “a let alone policy” which he addressed privately and publically (Blight).


Through Hayes’ “let alone policy,” the southern states viewed this as an opportunity to establish and build-upon “Jim Crow” laws. The notion of these laws will be challenged by the Plessy v. Ferguson Supreme Court case. Homer Plessy, a member or Citizens’ Committee and a resident of Louisiana, deliberately challenged Louisiana’s “Separate Car Law” (Patrick, 279). “In 1892, Homer Plessy...sued a railroad company, arguing that segregated seating violated his Fourteenth Amendment right to “equal protection of the laws” (Dallak, 652).


The Supreme Court ruled against Plessy in an 8-1 decision. According to the Court, the “equal protection clause” allowed a state to provide “separate but equal” accommodations for African-Americans. Thus, this decision justified the “separate but equal” doctrine for the next sixty years (Patrick, 279).


Justice John Harlan was the lone dissent in the Plessy decision. In his dissent Harlan noted:

What can more certainly arouse race hate, what more certainly create and perpetuate a feeling of distrust between races, than state enactments which in fact proceed on the ground that colored citizens are so inferior and degraded that they cannot be allowed to sit in public coaches occupied by white citizens (Goode, 33)?


Justice Harlan’s dissent will allow the small opening for the Court to overturn the Plessy decision. This opportunity will arise in 1954 with the Brown v. The Board of Education of Topeka, Kansas. Mr. and Mrs. Oliver Brown sued the school board of Topeka, Kansas for preventing their seven-year-old daughter from attending a “white only” school in their neighborhood (Patrick, 291).


John W. Davis, an outstanding attorney, former presidential candidate, and who argued more cases in front of the Supreme Court than any other attorney would represent the states following the separate but equal doctrine (Goode, 38). “He argued that the framers of the Fourteenth Amendment never intended that article to prevent segregation in the nation’s schools” (Patrick, 291). Davis pointed out that several of the states which voted for the Amendment immediately established the practice of segregated schools (Goode, 38).


Davis also argued that the Court did not have the authority to make the states integrate their schools (Patrick, 291). He reminded the Court of all the previous decisions which upheld “separate but equal” and challenged the Court that they could not be a “glorified Board of Directors for the whole United States” (Goode, 39).


The NAACP provided the means for the parents to take their case to the Supreme Court and Thurgood Marshall would present the evidence for the need to overturn the Plessy decision. He argued that when something is separated it could never be equal and that such a policy was discriminating to black students and placed them in setting which gave them a great disadvantage (Patrick, 291). Marshall used arguments which were more realistic than the scholarly arguments of Davis. Marshall painted an argument which illustrated blacks and whites playing together, working in the fields together, and walking down the road together. But, when it came to school – they were separated (Goode, 39).


Marshall challenged the Court that the only way they could uphold “separate but equal” was to conclude blacks were inferior to whites.

The only way the Court can decide this case in opposition to our position, is that there must be some reason which gives the state the right to make classification that they can make in regard to Negroes, and we submit the only way to arrive at this decision is to find that for some reason Negroes are inferior to all other human beings (Goode, 39-40)


Chief Justice Earl Warren will write a unanimous decision in favor of Brown on May 17, 1954 (Patrick, 291). Chief Justice Warren declared that the Court could not look back at the adoption of the Fourteenth Amendment or the Plessy decision, but had to look at the issues of public education today. Warren argued that even if equal physical facilities were established it would still deprive students of equal opportunities (Goode, 41). In the Court’s decision, Warren states, “We conclude that in the field of public education the doctrine of ‘separate but equal’ has no place. Separate educational facilities are inherently unequal” (Patrick, 291).


It took nearly one-hundred-years for the ideals of the Reconstruction Amendments to reach the people in which they were intended. Within the nearly 100 years between the ratification of the Amendments and the Brown decision, many events transpired which allowed the entrenchment of “Jim Crow” in many of the states. 
The purposes of this lesson are two-fold.  The first is to illustrate to the students that the “protections” of the Reconstruction Amendments were not immediately felt by all. However, the lesson also leads itself into a second lesson looking at the Civil Rights Movement, which gained “legal” strength through the next 30 years. 
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Instructional Prodedures and Activities
(List/describe the step-by-step sequence of procedures and learning activities. 
For a 90 minute block: Students will be divided into six groups. Each group will be assigned one of the following topics: 13th Amendment, 14th Amendment, 15th Amendment, 1876 Election and 1877 Compromise, Plessy v. Ferguson, and Brown v. the Board of Education of Topeka, Kansas.
Each group will be responsible for researching and constructing a PowerPoint presentation on their topic using primary documents and other resources. The groups will present their findings to the students, which will lead to classroom discussion.
For two 40 minute classes: 
Day 1:  Using the “Think-Pair-Write” strategy, students will work with partners to research and complete a study guide based on the same six topics for a 90-minute block (Study guide attached).  

Day 2: Power Point and class discussion

BOTH CLASSES: Use of a graphic organizer as a wrap-up activity.
Suggested Strategies for Differentiating Instruction
	
	 

· Group work assignments
· Modified Power Point presentations
· Graphic organizers

· Rubrics

· Think-pair-write



Assessment of Student Learning (Formative and Summative)
Formative:

· Completion of Study Guide questions
· Assessment of Class Participation assessment 
· Assessment of Learning Web graphic organizer
Summative
· Cooperative Learning Project assessment 
· Power Point presentation assessment
Materials and Resources 
(Include text, supplementary resources, primary source documents, websites, handouts, charts, maps, etc.)
Lap tops / computers

Copy of the U.S. Constitution
Civil War to Civil Rights Power Point Presentation

See included Supporting Resources at end of lesson plan

Cooperative Learning Project Rubric

Power Point Presentation Rubric

Class Participation Rubric


Learning Web Graphic organize

Study Guide

Author(s) of Unit/Lesson Plan
Kirk Bower, Loyalsock Township School District, Loyalsock Township High School

Robert Watkins, Towanda Area School District, Towanda Area High School
______________________________________________________________________________

Cooperative Learning Project Rubric
Activity:
Name: _________________
Date: __________________
	
	EXCEPTIONAL

4
	GOOD

3
	FAIR

2
	POOR

1



	Group Participation
	All students enthusiastically participate
	At least 3/4 of students actively participate
	At least half the students confer or present ideas
	Only one or two persons actively participate

	Shared Responsibility
	Responsibility for task is shared evenly
	Responsibility is shared by most group members
	Responsibility is shared by 1/2 the group members
	Exclusive reliance on one person

	Quality of Interaction
	Excellent listening and leadership skills exhibited; students reflect awareness of others' views and opinions in their discussions
	Students show adeptness in interacting; lively discussion centers on the task
	Some ability to interact; attentive listening; some evidence of discussion or alternatives
	Little interaction; very brief conversations; some students were disinterested or distracted

	Roles Within Group
	Each student assigned a clearly defined role; group members perform roles effectively
	Each student assigned a role but roles not clearly defined or consistently adhered to
	Students assigned roles but roles were not consistently adhered to
	No effort made to assign roles to group members


GRADE:







COMMENTS:
	Power Point Rubric: Power Point Appearance and Content 
Teacher Name: ___________________________Student Name:     ________________________


	


	CATEGORY 
	4 
	3 
	2 
	1 

	Sequencing of Information 
	Information is organized in a clear, logical way. It is easy to anticipate the type of material that might be on the next slide. 
	Most information is organized in a clear, logical way. One slide or item of information seems out of place. 
	Some information is logically sequenced. An occasional slide or item of information seems out of place. 
	There is no clear plan for the organization of information. 

	Content - Accuracy 
	All content throughout the presentation is accurate. There are no factual errors. 
	Most of the content is accurate but there is one piece of information that might be inaccurate. 
	The content is generally accurate, but one piece of information is clearly flawed or inaccurate. 
	Content is typically confusing or contains more than one factual error. 

	Use of Graphics 
	All graphics are attractive (size and colors) and support the theme/content of the presentation. 
	A few graphics are not attractive but all support the theme/content of the presentation. 
	All graphics are attractive but a few do not seem to support the theme/content of the presentation. 
	Several graphics are unattractive AND detract from the content of the presentation. 

	Cooperation 
	Group delegates tasks and shares responsibility effectively all of the time. 
	Group delegates tasks and shares responsibility effectively most of the time. 
	Group delegates tasks and shares responsibility effectively some of the time. 
	Group often is not effective in delegating tasks and/or sharing responsibility. 

	Background 
	Background does not detract from text or other graphics. Choice of background is consistent from card to card and is appropriate for the topic. 
	Background does not detract from text or other graphics. Choice of background is consistent from card to card. 
	Background does not detract from text or other graphics. 
	Background makes it difficult to see text or competes with other graphics on the page. 

	Spelling and Grammar 
	Presentation has no misspellings or grammatical errors. 
	Presentation has 1-2 misspellings, but no grammatical errors. 
	Presentation has 1-2 grammatical errors but no misspellings. 
	Presentation has more than 2 grammatical and/or spelling errors. 

	Text - Font Choice & Formatting 
	Font formats (e.g., color, bold, italic) have been carefully planned to enhance readability and content. 
	Font formats have been carefully planned to enhance readability. 
	Font formatting has been carefully planned to complement the content. It may be a little hard to read. 
	Font formatting makes it very difficult to read the material. 


	
Rubric for Evaluating Class Participation

	Name ____________________                                      
 

Strong Work 1
Needs Development

Unsatisfactory

Listening

Actively and respectfully
listens to peers and instructor

Sometimes displays lack of interest
in comments of others

Projects lack of interest or 
disrespect for others

Preparation

Arrives fully prepared with all assignments completed, and notes on reading, observations, questions 

Sometimes arrives unprepared or with only superficial preparation

Exhibits little evidence of having read or thought about assigned material

Quality of contributions

Comments are relevant and reflect understanding of: assigned text(s); previous remarks of other students; and insights about assigned material

Comments sometimes irrelevant, betray lack of preparation, or indicate lack of attention to previous remarks of other students

Comments reflect little understanding of either the assignment or previous remarks in seminar

Impact on seminar

Comments frequently help move seminar conversation forward

Comments sometimes advance the conversation, but sometimes do little to move it forward

Comments do not advance the conversation or are actively harmful to it

Frequency of participation

Actively participates at appropriate times

Sometimes participates but at other times is “tuned out”

Seldom participates and is generally not engaged

 


Learning Web Graphic Organizer
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Study Guide
Name _________________________

Reconstruction Amendments – Brown v. the Board of Education

1. Define the following terms

a. Emancipation

b. Citizenship

c. Due Process

d. Suffrage

e. Naturalization

f. Prejudice
g. Segregation

h. Desegregation

i. Integration

j. “Separate but Equal”

k. Compromise
2. Explain, in your own words, the key components of the 13th Amendment.

3. Explain why President Andrew Johnson opposed the 14th Amendment and describe how he prevented its ratification.

4. Describe how Congress tried to counter Johnson’s opposition to the 13th amendment and analyze why Congress felt their idea would work.

5. Analyze the significance of the Reconstruction Act of 1867.

6. Describe, in your own words, the major components of the 15th Amendment.

7. Why was the Republican Party fearful of running U.S. Grant for a third term?

8. Who did the Republican Party choose to run for president in 1876 and explain why he was chosen?

9. Who did the Democratic Party choose to run for president in 1876 and why was he chosen?

10. Who won the popular vote?

11. How many electoral votes did the Democratic candidate get?  Republican candidate?          How many electoral votes were needed?

12. What states were in conflict over electoral votes?

13. Explain what, according to the Constitution, should have been done?

14. Explain the purpose of the Congressional Committee and its make-up.

15. Explain what you believe the following phrase means; “The Democrats stole the election and the Republicans stole it back.”

16. Analyze the concessions of the “Compromise of 1877.”

17. Describe the meaning of “Jim Crow” laws.

18. Explain, in detail, how Homer Plessy challenged Louisiana “Jim Crow” laws.

19. What was the Supreme Court’s finding with Plessy?

20. Explain why Justice John Harlan’s dissent was so important in the Plessy case.

21. What Supreme Court case overturned the Plessy decision?

22. What attorney argued to maintain the Plessy decision?

23. Why was it significant that he argued the case and what were the major points of his argument?

24. Who argued on behalf of the NAACP? What were his major points in oral arguments?

25. Explain the basis of the Court’s decision and explain why it would be important to be a unanimous decision.

26. In a brief narrative, explain how the Brown case corrected the events from the Reconstruction Amendments to 1954.Bottom of Form
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