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LESSON PLAN TEMPLATE


*Top of Form

Please refer to the Pennsylvania Standards Aligned System website: (http://www.pdesas.org/module/sas/curriculumframework/SocialStudiesCF.aspx)

for information on the Pennsylvania Curriculum Framework for Social Studies. You will find much of the information about PA Academic Standards, essential questions, vocabulary, assessments, etc. by navigating through the various components of the Curriculum Framework. 
LESSON / UNIT TITLE:  Women’s Suffrage Movement (1900’s)
Teacher Name(s): Vikki Vollman
School District: Williamsport Area School District
Building: Williamsport Area High School
Grade Level: 9-12

Subject: Special Education Social Studies
Time Required: Lesson: 90 minutes 

Lesson/Unit Summary: After the Civil War, the 14th Amendment was passed, giving African Americans the right to vote. Motivated and strong-willed women began advocating and demanding that the right for women to vote should be included in this amendment. It would take much hard work and determination that these women possessed to achieve women’s suffrage in 1919. 
Essential Questions for Lesson/Unit

How did women achieve suffrage in the 1900’s and what impact did this have on the American Society?

Pennsylvania Academic Standards / Common Core Standards Addressed in Lesson/Unit
 (Include standards numbers and standards statements.)
Common Core: 
· CCSS.ELA-Literacy.RH.9-10.1: Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

· CCSS.ELA-Literacy.RH.9-10.3: Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.

· CCSS.ELA-Literacy.RH.9-10.9: Compare and contrast treatments of the same topic in several primary and secondary sources.

PA Academic Standards:
· 8.1.9. A. Compare patterns of continuity and change over time, applying context of events.

· 8.1.9. B. Compare the interpretation of historical events and sources, considering the use of fact versus opinion, multiple perspectives, and cause and effect relationships.
Lesson/Unit Objectives
Students will:

· Understand the significance of primary documents in specific historic periods

· Describe the role of women in the early 1900’s

· Analyze reasons why women were forbidden to achieve suffrage
· Compare the techniques utilized by several suffragists to pass the 19th Amendment (women’s right to vote)

Vocabulary/Key Terms for Lesson/Unit
· Equality

· Progressive Era

· Social Reform

· Suffrage

· Voting Rights

· 19th Amendment

Historical Background for Teachers / Research Narrative 
The Women’s Suffrage Movement in the Early 1900’s
In the late 1800’s, America was moving into a new period of time called the Progressive Era. The Progressive Era (1890-1920) erupted with social activists having the goal of eliminating political corruption in the United States and creating social reform for America. Some of these reforms included: religious movements, anti-slavery organizations, and women’s suffrage. The traditional role of a woman was to be submissive to men, motherly, and loyal to her family. During this Progressive Era, women started to participate in the organizations they felt needed change. A new way of thinking came about during the anti-slavery movement. Women began to advocate for the equal rights of African Americans and gained some support of influential figures.  

In 1848, women suffragists traveled to Seneca Falls, New York to discuss matters dealing with women inequality, the biggest concern being women’s voting rights. “Most of the delegates agreed: American women were autonomous individuals who deserved their own political identities. “We hold these truths to be self-evident," proclaimed in the Declaration of Sentiments (a document signed in 1848 by 100 attendees (68 women and 32 men) at the first women’s rights convention) that the delegates produced, "that all men and women are created equal, that they are endowed by their creator with certain inalienable rights, that among these are life, liberty, and the pursuit of happiness." What this meant, among other things, was that they believed women should have the right to vote.”
 When the movement started to gain momentum, the Civil War occurred. The women soon had to change their approach of being confrontational towards politicians and those who refused to give equal rights to women. After the Civil War, the 14th Amendment was passed, giving African Americans the right to vote. 

In the early 1900’s the growing members who supported voting rights, began to emphasize their differences from men, which was what they used as their fighting argument. The argument of women being domesticated would help America have more morals and values, instead of the political corruption that was occurring.  This rationale was supported by many political campaigns in the west, like temperance advocates, and middle-class white people. States in the west began accepting women’s right for equality, more specifically with voting. Wyoming was the first state that granted voting rights to women, and had the first woman governor in the nation. The west was still not enough for the women suffragists. They wanted equal rights in the highly regarded eastern and southern states. Subsequently, the leaders of the women’s movement organized what they referred to as the “blitz” campaign. 
 This campaign would send supporters of the movement into cities across the country in order to be heard. They wanted the states to implement a social reform allowing women to be an active participant in society.

During World War I, women had to step in for men in labor positions that previously were not given to women. Because of their strong role in society, practically keeping America standing in terms of economics, not only their male relatives, but also influential and powerful men in society appreciated them more.  Because of their hard work, this made it evident that women deserved the same respect and rights as men. In spring of 1919, an Illinois State Representative proposed the 19th Amendment, granting women the right to vote.  On August 26, 1920, women finally were granted the equal right of voting with the 19th Amendment being passed and ratified by the federal government.  
Sources:

http://www.history.com/topics/the-fight-for-womens-suffrage
http://memory.loc.gov/ammem/awhhtml/awmss5/suffrage.html
Instructional Prodedures and Activities
1. Bell Ringer: Should women have the same rights as any other race, gender, or ethnicity? Why? Write at least 5 lines.

2. Share/Small Group: Give one minute for students to turn and share what they wrote with one other person.
3. Whole Group:
· Ask 2 volunteers to share out to the class what they wrote, or summarize what he/she and the partner discussed. 
· Start teacher-led discussion: Compare with a T-chart the privileges women have today versus in the early 1900s. (Example: couldn’t participate in legal contracts/can own her own business; no political rights/voting, participation in politics; couldn’t drive/ able to drive; didn’t make up much of the work force/participates as much as men; etc.) 
4. Independent Response: Explain to the students that it is important for them to understand how women were perceived in society. Show the following quote out of The New York Tribune: “Are women people? No, my son, criminals, lunatics, and women are not people.” In one word, describe your first reaction/feeling to this quote and write it on the post-it given to you. 
5. Whole Group: “Whip-Around” the room for all students to share. Place the one word responses up on the White Board and discuss thoughts. Give definitions with examples: (Progressive Era, social reform, equality, suffrage, voting rights, 19th Amendment). Talk about the importance of social reform in the first two decades 1900s and the impact on American society it has. 
6. Primary Source Document Analysis: 

· Explain what a primary source document is and show the primary document analysis graphic organizer. Describe the 3 components and the importance/connection of each one.
· Share/Small Group: 
· Break class into groups of 4 students (4-5 Groups). Give each group a primary source document to analyze. Each document will be chunked into 4 parts (1 for each student) Students will spend time sharing their “chunk”. Each person has a specific role: 2 leaders of discussion and 2 recorders. Give 20 minutes for each group to complete the primary source document analysis graphic organizer. 
· When the 20 minutes are up, each group member will be given a specific color card. Each color will have a destination in the room, as group members will rotate into a new group, where they will “get one, give one”. The members will round table discuss their specific primary document and their analysis of the document. (Directions: Give One - Get One: When you are given either a blue, red, green, or yellow card, move to the respective designated table. Each group member is responsible to give one important thing they learned from their specific document, while the others will write that student’s name and significance down.)

7. Independent Constructed Writing Response. Do Now: Using your information from your primary source document graphic organizer and “give one, get one”, using at least 3 key terms, answer the following question: What impact did the women’s suffrage movement have on American society in the early 1900s? Students will be given rubric to guide them in writing. Students will be graded upon their new knowledge with a clear rubric with a score of 1-4
Suggested Strategies for Differentiating Instruction
	
	· Guided Vocabulary/Definition Note Sheet

· Chunking primary documents 

· Use of computer to write Constructed Response Question vs. writing with pencil
· Allow verbal response vs. written response




Assessment of Student Learning (Include both Formative and Summative Assessments)
Formative: 

· T-Chart Comparison

· Whip-Around responses

· Completion of Primary Source Document Analysis Graphic Organizer

· Get One-Give One, sharing of responses

Summative:

· Assessment of answers to Constructed Response Question with Rubric

Materials and Resources 
*Refer to included Supporting Resources
Primary source documents http://www.loc.gov/teachers/classroommaterials/primarysourcesets/womens-suffrage/
*Vocabulary/Definition Handout

*Primary Source Document Graphic Organizer

*Give one-get four chart

*Constructed Response Question/Do Now with Rubric

Women’s Suffrage Power Point presentation

Other materials:

Post-It note pads

Colored Cards (4 colors)

White Board

Author(s) of Unit/Lesson Plan [Include name(s) and  school district(s)
Vikki Vollman, Williamsport Area School District, Williamsport, PA
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