
Handy hints: Assisting communication 

• Before beginning to speak, ensure that you have the attention of the deaf student.  
• Speak clearly and naturally. Don’t exaggerate lip patterns because this makes it more difficult to 

lipread. 
• Avoid using unnecessary distracting hand movements when speaking. 
• The further you are away from a deaf student, the harder it is for them to hear. The optimal 

distance between the speaker and the deaf student is approximately one metre. 
• If the deaf student has difficulty understanding what is being said, say it in a different way. 
• Go directly to the point so students are not confused. 
• Stay in one spot when addressing students. 
• Speakers should avoid standing with their backs to the window as this puts their faces in shadow. 
• When working with an interpreter, position the interpreter so the student can see both the 

interpreter and the speaker at the same time. 
• Avoid writing on the black/white board and talking at the same time. 
• Make sure the room is well lit. If the lights need to be dimmed, give any instructions or comments 

beforehand. 
• Avoid speaking when hands are near the face or if there is something in the mouth. Keep hair 

away from the face and keep beards or moustaches trimmed so they are not covering the 
mouth. 

• If the deaf student is not looking at the speaker, call them by name or gently touch them on the 
arm or shoulder to gain their attention. Using the deaf student’s peers to indicate when the 
speaker is about to begin is one way of getting their attention. 

• Be aware lipreading is difficult as many words look the same on the lips, for example, ‘mother’ and 
‘brother’, or are invisible, for example, ‘coke.’ The deaf student may gain information to support 
lipreading from the context of the message. 

• Seat the student where they can see the speaker and as many of the other students as possible. 
The end of the second row is a good place. Seating all the students in a semi circle is ideal. 

• Never believe the myth that a deaf student can hear when they want to. Different listening 
conditions mean that hearing is more difficult in some situations. Some deaf children may have 
a fluctuating hearing loss. This can be confusing to people who are not familiar with deafness 
and who may think the student is not really deaf. 

     • Never shout at a deaf student. It only distorts the message. 

Handy hints: Teaching strategies 

   • Teach to individual rather than group needs. Adapt lesson plans to make them accessible and vary 
the assessment tasks if needed. 

   • Activate background knowledge before a new topic is introduced. Pre-teach and/or brainstorm any 
vocabulary needed before beginning a new unit of work. 

   • Move from the known to the unknown to assist deaf students to make links between what they 
know and new information. 

   • Visually show connections and links between different topics using mind maps, graphic organisers, 
flow charts, tables, diagrams, pictures and objects. 

   • Provide opportunities for repetition, reinforcement and practice of new vocabulary and concepts. 
   • Write key words and important instructions, questions and tasks on the black/whiteboard. 
   • Words that have multiple meanings, complex sentences or idioms may cause the student difficulty. 

These may have to be specifically taught. 
   • Intersperse direct teaching with other activities. 
   • If the deaf student has difficulty processing information, use shorter sentences and pause between 

sentences. 
  • Deaf students may have difficulty self-correcting their spoken or written language. They may not be 

able to see their own mistakes because they have not acquired the particular language rule. 
  • Spelling may be difficult for some deaf students as they may not have the phonological skills to be 

able to sound out words. Many deaf students rely on visual letter patterns to learn to spell and this 
strategy can be used when teaching spelling. 

  • Extend the student’s language by using prompts, models and questions. 
  • Use strategies to aid reading comprehension, for example, predicting the content before reading. 

Use a variety of ways to demonstrate comprehension, such as cloze, sequencing, true/false 
statements. 

  • Assist the development of higher order thinking skills such as reasoning and inferring by explaining 
the hidden messages in the text. 

  • Dictation is very difficult for deaf students: they cannot read, take notes and watch the speaker at 
the same time. 



Handouts: 
  • Type rather than hand write any handout. Think about the size of the text, the spacing on the page 

and its layout. Make sure the headings are clear. 
  • Follow a logical order with clear instructions. 
  • Include pictures and diagrams if possible and clearly label them. 

    • Clearly show the due date 

Handy hints: The auditory environment 

  • Use classrooms which have carpet, curtains and other coverings, such as cork notice boards, to 
absorb sound and reduce reverberation.  

  • Acoustic tiles on the ceiling will absorb background sound. Glue felt under pencil tins. 
  • Use single rather than double or open area classrooms so there is less noise. 
  • Be aware if there is outside noise or noise in the corridor. Shut the windows and doors if possible. 
  • Don’t place the deaf student next to equipment which makes a noise, e.g. overhead projectors, 

heaters, air conditioners, or fish tanks. 
  • Add rubber tips to chairs and tables. 

Handy hints: Group discussions 

   • Develop whole class rules for group discussions. Ask the students not to talk with their hands or 
 pens near or in their mouths, hands should be raised before speaking and only one person 
 speaks at a time. 
   • When possible, repeat students’ answers to teacher’s questions, e.g. “Ashis said…” and summarise      
 or re-phrase what has been said. 
   • If the deaf student has an FM system, ask the other students to hold the microphone when 
 speaking. If this is not possible, repeat what the student has said through the microphone as 
 above. 
   • Call on different speakers by name so the deaf student knows who will be speaking. 
   • At the end of the discussion, summarize or review the main points and write these on black/white 
 board. 
   • If an interpreter is being used, allow for a short time lag between what is said and what is                 

 interpreted. The deaf student won’t be ready to answer questions until the interpreter has 

 finished signing. Make sure only one person speaks at a time. (See page 12 for more 

 information). 

Handy hints: Assessment 

   • Give the deaf student an alternative assessment task if necessary. 
   • Students who sign can give ‘oral’ presentations through an interpreter. 
   • Students who communicate through speech, but who have difficulty in projecting their voices or 
 being understood, may be more comfortable presenting to a smaller group. 
   • Deaf students can be encouraged to use a variety of presentation modes, e.g. overhead projector, 
 pre-recording, handouts or PowerPoint presentations. 
   • If the student makes grammatical errors in their written work, look at the content rather than the 
 grammar when correcting it. Be sensitive and constructive in your correction of deaf students’ 
 written grammar. 
  • Ensure that the deaf student knows what must be covered and/or studied in any assessment task. 
  • Ensure the deaf student knows when any assignments are due. 
  • Give the deaf student copies of previous exam papers so they can see what is expected. Let them 
 practice these. 
   • Allow time for pre-reading especially in exam situations. 
   • Ensure the deaf student knows when and where any assessments will be held.  
   • Discuss with a Teacher of the Deaf the use of an official clarifier in exams. 

Handy hints: Checking for understanding 

• If a student has not heard or understood the message, try repeating or rephrasing it. If the student 
has still not understood, repeat the message in a simpler way.  

• Allow for silence between the time the information is given or question is asked and the time the 
student replies. They may need a little more time to process the question. 

  • Ask the student to explain what they have to do by saying: "Tell me what you have to do" rather than  
 “Do you understand?” This will depend on the age and sensitivity of the student. Older students 
 may prefer you to be more discrete.



 
 


